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Since 2011, the OECD has continued to work on the education and social
progress by conducting the “ESP (Education and Social Progress) Project.”
Through these efforts, the OECD emphasized the importance of 'skills' that
influence variables of social progress such as well-being, health, safety,
environment, labor market, family cohesion, and civic engagement. In particular,
it emphasizes the importance of 'social and emotional skills’ which has been
relatively overlooked compared to cognitive skills in education policies and
practices of each country, urging the OECD member states to increase their
interest and effort to promote social and emotional skills of the students. (OECD,
2016a). Through the ESP Project, OECD seeks to draw political implications
by identifying the level and status of social and emotional skills of students
in major cities around the world, who form the smallest unit of global society,
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and the learning contexts at home, school, community, and workplace, which
could enhance and develop the social and emotional skills. Accordingly, the
OECD Secretariat suggested to the OECD member states a study on social and
emotional skills (“SSES”) in 2017, as a sub-project of OECD’s ESP based on
the cross-sectional approach. (OECD, 2017).
The purpose of SSES of the OECD is to measure social and emotional skills
of students in major cities around the world, including Korea, and identify
the factors that affect the development of their social and emotional skills.
Through these efforts, the OECD Secretariat intends to provide the necessary
information to the participating states (cities) on political implications elicited
from the study. It also aims to show that despite differences in people and
socio-cultural conditions, it is feasible to generate valid, reliable, and comparable
information at the international level on social and emotional skills.
The SSES is pursued under mid- and long-term plans and with this into
consideration, the purpose of this second-year research of the four-year project
which is conducted in Korea in 2018 is to: (1) conduct an item trial on the
questions related to social and emotional skills and environment, which were
developed in the first year of the project by the OECD IC; (2) jointly conduct
a field test in Korea as a preliminary survey of the SSES; (3) identify and correct
problems in advance, especially from the perspective of Korea based on the
results of aforementioned studies; and ultimately, (4) complete the preparation
work for the SSES before its planned commencement in Korea in 2019. In
this process, we also aim to: (1) analyze the responses to the questions which
were selected by KEDI; (2) and present the results of our analysis on the OECD’s
DB on Korea by the end of our domestic research schedule. (October 2018).
The contents of the present research are divided into three parts: (1) validation
of the OECD questions on social and emotional skills and the environment
by item trial; (2) data collection for a field test of SSES; and, (3) analysis of
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the level and characteristics of the social and emotional skills of Korean students
by using the result of the item trial.
Various research methods were used in the present research, including,
literature review, survey, interview, holding of experts group meeting, and
attending the OECD International Conference. The research method centering
on the survey is as follows:
The subject of the study consists of 350 fifth-graders (10-year-olds) and 350
tenth-graders (15-year-olds) as of April 2018, among which 340 fifth-graders
and 349 tenth-graders responded to the survey. A total of 689 respondents
represents a response rate of 98.4%. By convenience sampling, 5 primary
schools and 5 high schools were chosen, and each of the schools chose students
by census or convenience sampling.
The measurement tools used in the item trial consisted of a total of 345
questions including: (1) 333 to measure social and emotional skills, which were
finalized by the OECD with its member states; (2) 11 to measure the conventional
BFI; and, (3) 1 to measure background variables. The measurement of social
and emotional skills is divided into six domains: (1) emotional regulation; (2)
engaging with others; (3) collaboration; (4) task performance; (5) openmindedness; and, (6) compound skills. The sub-domains (or facets) of each
domain, written in English, consists of 19 skills including cooperation, trust,
self-efficacy, stress resistance, sociability, curiosity, and achievement
motivation. According to the OECD guidelines, three local translators translated
one-third of the total questions each, and the entire translators and the domestic
research team including the SPM (Site Project Manager) met together to confirm
the Korean translation upon a series of reviews. Then it was sent to the OECD
IC which finalized the questionnaire after having it reviewed by cApStAn, an
international translation agency.
The survey for the item trial was conducted online at each school between
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April 16 and June 15, 2018. All survey procedures were based on the guidelines
provided by the OECD, including a preliminary training to the appointed school
coordinator (“SC”), test administrator (“TA”), and quality monitor.
As noted earlier, the second year of the research in 2018 focused on the
successful completion of item trial and the preliminary survey in conjunction
with the OECD as a preparation for the 2019’s main study rather than obtaining
detailed analysis results. Nevertheless, from a perspective of basic exploration,
several analyses were conducted as far as feasible based on the data obtained
from the item trial. The following are the findings of the analysis.
First, upon the analysis of internal consistency and reliability with Cronbach’s
alpha, the questions which constitute 6 domains and 19 sub-domains of social
and emotional skills were found satisfactory. However, when reviewing the
questions by the age group, they range between .710 to .908 for 15-year-olds
showing a high level of reliability in all sub-domains while two sub-domains
showed a poor level of reliability for 10-year-olds. With 10-year-olds, critical
thinking showed a low level of .410 and achievement motivation showed .634
in their responses. Except for these two facets, the level of reliability for the
10-year-olds was satisfactory as it was within .708 to .869.
Second, as a result of the confirmatory factor analysis on the validity of
the questions used in the item trial, the model fit was not satisfactory in all
fit indices. It seems to be due to the high correlation between the sub-factors,
and the concept of social and emotional skills is not distinguished prominently
into six domains. Given these facts, the OECD may need to work with the
participating states to make further improvement to raise the validity.
Third, the descriptive statistics of the entire students aged 10 and 15 showed
that the mean social and emotional skills of the students was 3.60, higher
than usual. Students had the highest average in collaboration among six domains
of social and emotional skills with 3.80, followed by task performance with
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3.73, compound skills with 3.60, open-mindedness with 3.58, and finally,
emotional regulation with 3.39.
Fourth, the F-test results, which looked at the difference in age between
10 and 15, showed that in most cases, the 10-year-olds scored higher in social
and emotional skills than the 15-year-olds. Although the result of younger
students having higher social and emotional skills is an unexpected and
unconvincing outcome in common sense, it is often seen in the self-report
survey results as younger students tend to evaluate themselves more generously
than older students. Therefore, the OECD may need to compensate for the
weakness of self-report evaluation tools by using a technique called Anchoring
Vignettes in the field survey which is currently being conducted after the item
trial.
Fifth, as a result of the F-test by gender, the difference in sex was not significant.
In the case of a significant difference, male students had higher scores than
female students in many domains. Especially, boys showed higher skills in two
domains: emotional regulation and open-mindedness.
Finally, we conducted a cluster analysis to see if the students could be grouped
into meaningful clusters based on their social and emotional skills, and the
result showed that they could be categorized into four clusters. Cluster 1 is
the group with a high level of social and emotional skills, Cluster 2 with a
medium level, Cluster 3 with a low level, and Cluster 4 with a mixed level
where there is a large difference (deviation) in scores between domains with
exceptionally low scores in emotional regulation and engaging with others.
It suggests that, as with the above result of the analysis by age group, the
experience to foster such skills needs to be expanded with more attention
to the youth in their emotional regulation and engaging with others.
Based on the above findings and discussions on implications, the present
research makes four specific and comprehensive policy recommendations as
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follows.
First, strengthening education policies for secondary education is necessary
to foster more competent and omnipotent citizens for future society.
Second, it is urgent to come up with a plan to enhance the effectiveness
of the revised 2015 curriculum which is used as the National Curriculum in
Korea as of 2018. The key items of the six core competencies represented
by the revised 2015 curriculum were found to be identical to the six domains
(collaboration, compound skills, emotional regulation, engaging with others,
open-mindedness, and task performance) of the social and emotional skills,
which are the subject of the present research. In this regard, the present research
is useful in the development and distribution of various materials for effective
implementation of the revised 2015 curriculum, when combined with the
development of various methods to evaluate the related competencies, and
training of the related teachers.
Third, participation in international comparative studies on education should
be maintained and expanded. The present research and related international
projects facilitate a comprehensive review of various indicators of Korea,
including social and emotional skills of students, and an examination of the
cases of multifaceted and broader development of the human from a global
perspective. Thus, international researches could offer significant benefits to
Korean education.
Fourth, it is necessary to expand and strengthen the student-autonomyoriented education policy such as the high school credit system. Among the
six core competencies targeted by the revised 2015 curriculum and the domains
of social and emotional skills that are being examined in the present research,
the skills related to self-control are gaining attention as a core competency.
In this context, it is vital to broaden the education policy to enhance
self-determination of the students including the high school credit system that
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has already been tried and is more experienced, by utilizing the results of
the present research.
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