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As a participatory research of the “OECD Education 2030” project, this study
aims to conduct an in-depth examination of the significance of “competency”
derived as the conclusion to the project and to explore the tasks that should
be pursued in the course of applying “competency” as the vision for future
educational reforms, based on a diagnosis of the current status and shortcomings
of Korea’s competency-based education policy. Specifically, the contents of
this study are as follows: 1) an analysis of the context within which the OECD
Education 2030 project was enacted and its course of progress, 2) an exploration
of the significance and design orientationof “competency” education as newly
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defined by the OECD Education 2030 project, 3) an analysis of the current
status of the application of Korea’s competency-based education policies in
light of the OECD Education 2030 project – with a particular focus on the
points of debate that arose during the development and implementation of
the 2015 revised curriculum, and 4) an analysis of the perception and needs
of teachers regarding the implementation of the current competency-based
curriculum. Through this process, we ultimately set forth several tasks for the
implementation of curricular policy with “competency” as the vision for
forward-looking educational reforms.
To pursue these research questions, in this study, we utilized various research
methods, such as a review of literature on competency, an analysis of documents
related to the OECD Education 2030 project, meetings and interviews with
project staff, focus group interviews (FGI) with participants in the development
and implementation of the 2015 revised curriculum – including the general
guideline developers, subject content developers, textbook writers, and teachers,
in

addition

to

a

survey

administered

to

3,522

teachers

in

764

elementary/middle/high schools nationwide. This study also conducted
consultation with a council of experts andhas been reviewed and approved
by the IRB (Institutional Review Board).

In Chapter II, we first looked at the theoretical background by examining
the trends and implementation models of competency-based education policies
for school education reform in the 21st century. Next, to examine the current
status of the implementation of competency in Korea’s education policy, we
summarized the practical characteristics and issues of the application of
competency to the general guidelines and subject contents, at the planned
curriculum level, of the 2015 revised curriculum. Finally, we reviewed earlier
studies regarding the Education 2030 project, and outlined some of the
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distinguishing features of this study.

In Chapter III, we described the context within which the OECD Education
2030 project was introduced, as well as its course of progress. In particular,
in this study, we believed that it was important to understand the OECD’s
perceived need for the Education 2030 project in order to better understand
the significance of new competencies, as proposed by the OECD, as the
framework for future learning. In view of this, we collected and analyzed various
pieces of data and records by reviewing documents related to the OECD Education
2030 project and interviewing several related personnel. Along with such an
analysis, we presented the implementation process of the OECD Education
2030 project to date, in addition to the contents of the 7th and 8th informal
working group meetings.

Chapter IV explored in full the significance and design orientation of
“competency” education as newly defined in the OECD Education 2030 project.
We first analyzed, focusing on comparisons with the DeSeCo project, the
characteristics and significance of the “competency” concept as proposed in
the OECD Education 2030 project. Next, we presented the design orientation
of competency education as expressed in the OECD Education 2030 project.
We described the five common challenge that will be faced by the OECD nations
in restructuring their curricula for the development of competencies, as well
as the concepts, content, and topic design principles for changing the curricula
and education systems to meet these challenges. Furthermore, we described
the process design principles that should be taken into consideration by schools
and teachers in order to practically apply these educational contents in school
settings.

245

❙OECD 교육 2030 참여 연구❙역량의 교육정책적 적용 과제 탐색

We turned our focus to the domestic situation in Chapter V by exploring
the current status of educational policies in Korea for the development of
competencies, mainly by examining the development and implementation of
the 2015 revised curriculum (2015) in view of the orientations for competency
education as presented in the OECD Education 2030 project. In particular,
in view of the centrality of the restructuring of subject contents for the
development of a competency-based curriculum, we focused on the development
and implementation of the “subject curriculum.” Based on the results of FGIs
that were conducted with 18 actual participants in these processes – including
general guideline developers, subject (Korean, mathematics, the sciences,
physical

education)

content

developers,

textbook

writers,

and

elementary/middle/high school teachers – we analyzed the issues and points
of debate that had arisen during the application of competency education
policy in Korea.

In Chapter VI, we conducted a survey that was administered to teachers
(1st to 4th grades elementary school/1st year middle school/1st year high school)
who were carrying out the 2015 revised curriculum in classroom settings in
order to gauge their perceptions about the current implementation of the
competency-based curriculum. The questionnaire was structured around the
four areas derived from the aforementioned model for competency education
policy: 1) overall understanding of the “competency-based curriculum,” 2)
“development of teacher expertise,” 3) “class and assessment practices,” and
4) “changes in the scholastic learning environment” for implementing the
competency-based curriculum.

Based on the aforementioned analyses, in Chapter VII, we presented various
tasks for the application of education policy based on “competency” as a
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forward-looking vision of educational reform. In view of the OECD Education
2030 project, we first summarized the characteristics of competency-based
education policy in Korea. We comparatively analyzed the similarities and
differences between “competency” education as presented in the OECD
Education 2030 project and the “competency” education that was applied during
the development and implementation of the 2015 revised curriculum in Korea.
Next, we presented the following 12 areas of improvement for the education
policy application of competency.
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