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□ Background and Purpose of the Research
Since 2000’s the number of North Korean migrant youth in elementary, middle
and high school has continuously increased and reached 2,538 in 2018. The
longitudinal study which started to explore the settlement process and supporting
tasks of North Korean migrant youths reached its ninth year. Based on a basic
research in 2010, the first-cycle longitudinal study was conducted from 2011 to
2015, and based on a basic research in 2016, the collecting data of the
second-cycle study was started in 2017. In the first-cycle study, both quantitative
and qualitative data were simultaneously collected and utilized. However,
considering the practicality of the research progress, the second-cycle study has
been conducted focusing on qualitative data.
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This research is aims to: understand the characteristics of lives of North Korean
migrant youths focusing on crucial dimensions of their lives; and find issues that
appear within the differences in inner categories of North Korean migrant youth.
Furthermore, on the basis of quantitative data accumulated from the first-cycle
study, we identified tendency in longitudinal change of "educational development"
and "social integration", and their mutual relations which are considered
important in the research model of the second-cycle study. Also, we expected to
identify the general tendency which cannot be identified through the qualitative
data. Another purpose of this study was to increase data utilization through
disclosing data of the first-cycle study.

□ Research Contents
According to the purpose of the research, this research set up two core
research contents: analysis on the longitudinal change tendency and mutual
relationship of North Korean migrant youths’ educational growth and social
cohesion based on the quantitative data of the first-cycle study; and analysis of
North Korean migrant youths’ core dimensions of lives, and analysis on issues
caused by differences in subcategories based on qualitative data of the
second-cycle study.
The definitions of “educational growth” and “social cohesion” are based on
those used in the basic research of the second-cycle study(Kim et al, 2016).
According to Dewey(1952), educational development refers to ‘a process of setting
the direction of experience on one’s own while expecting results and reflecting
the current situation.’ Social cohesion refers to “members from different
backgrounds developing positive relationships with equal chances based on
common visions”(Roe, 2009: 8).
Core “dimensions” of life, borrowed from Mandelbaum(1973)’s life history
framework, refers to the basis related to a person’s continuous actions or series
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of experiences. Mandelbaum believed that life history research could be
conducted as an analysis of social science research by focusing on the features
such as core dimensions comprising individual lives, major turning points in life,
and major patterns of adaptation. According to Mandelbaum, turnings are happen
when a person takes a new position or build up relationships with new groups,
and adaptations refer to a person changing action patterns to respond to new
conditions and keep the continuity throughout one’s life. According to
Mandelbaum, in order to be able to talk about adaptation, one should come up
with a blueprint of dimensions and turnings. The second-cycle study was designed
by using the framework of Mandelbaum with the upcoming four-year plan as
follows: analyzing the core dimensions of North Korean migrant youths’ lives in
2018; analyzing main turning points of lives in 2019; focusing on adaption
patterns in 2020; and conducting final integration research in 2021.
The 2018 research was conducted to extract the core dimensions of lives of
North Korean migrant youths, and issues derived from the differences in
subcategories of North Korean migrant youths. The differences were derived by
analyzing subcategories of birthplaces such as North Korea or the third countries
(mostly China), gender, and social status.

□ Research Methods
▪ Analysis on longitudinal trends and relations between educational growth and
social cohesion of North Korean migrant youths
In order to analyze the relation between North Korean migrant youths'
educational growth and social cohesion based on the first-cycle qualitative data,
we utilized research methods including factor analysis, multi-development model
analysis and category analysis on 98 examples collected throughout 5 consecutive
years. First, among the interview questions collected in first-cycle study, we
searched for questions corresponding to the concepts of "educational growth" and
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"social cohesion" which were not utilized then. Also, we confirmed whether these
questions comprised the determinants of "educational growth" and "social cohesion"
by analyzing the factors among the questions. Furthermore, the multi-development
model analysis was applied to identify the changes in the educational growth and
social cohesion over time. First, the 5 years' development rate of individual students
was estimated by using the multi-development model. Then, we verified whether
the estimated development rate differed according to the North Korean migrant
youths' background characteristics. The difference verification according to various
background characteristics of North Korean migrant youths was analyzed in two
manners. First, we examined the differences according to individual characteristic
factors by implementing F-test according to characteristic factors. Then, we
analyzed individual impacts of each determinant by applying the characteristic
factors to the multi-development model estimated for a change rate. Finally, in
order to longitudinally examine the relation between the educational growth and
social cohesion of North Korean migrant youths, we set four types based on two
axes of educational development and social integration. Also, we examined the
types displayed in actual documents and their changes over time.

▪ Collection of Qualitative Data of the Second-Cycle Study
The qualitative data of the second-cycle study is planned to be collected twice
a year. In addition, from 2018, the panels were requested to write self-reflection
journals about their daily lives in between two interviews. The North Korean
migrant youth panels participating in this research are divided into four groups:
sixth-grade elementary school students; third-grade middle school students;
alternative school students and students who dropped out of school; and the high
school graduates. In 2018, the sixth-grade elementary school students and the
third-grade middle school students who participated in the second-cycle study
became first-grade middle school students and first-grade high school students.
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In total, four participants, one from each panel out of 35 who were secured for
the 2017 research, dropped out or failed to attend the interviews. Thus, we added
one participant fitting in the group of the alternative school students and school
drop-outs panel. Therefore, in total, 32 North Korean migrant youth panels
participated in the 2018 research. The total number of interview participants for
the 2018 research added up to 70 people including the parents and teachers.
In preparation of the interviews, researchers held workshops in which the
whole researchers and interviewers participated and meetings for researchers in
charge of each panel. Also, after the contents of interview questions and
additional questionnaires were determined, the research was reviewed and
approved by KEDI Institutional Review Board.
In order to share issues caused during the process of the interviews, we held
a number of meetings. Also, during the process of writing the analysis,
researchers mutually examined the drafts and held meetings to share each other’s
writing format, frame, and perspectives.
Main data for analysis include data of the first and second interviews held in
2017, data of the third interview held in 2018, and field notes. The data analysis
comprises the steps of: coding, in-depth coding, and topic discovery. The data
analysis was preceded in the following manner. First, researchers continuously
read the data and classified the data according to dimension, and coded them.
Second, we repeatedly classified the categories, and re-coded the data by
extracting keywords or sentences comprising sub-themes included in each
dimension.

□ Research Results
▪ Analysis on longitudinal trends and relations between educational growth and
social cohesion of North Korean migrant youths
Although the level of North Korean migrant youths’ educational growth and
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social cohesion tend to gradually decrease, it was not statistically significant. This
implies that the level of educational growth was overall maintained at a certain
level over five years. The results showed differently according to sub-factors.
Regarding educational development, intrinsic academic motivation and academic
efficacy decreased, and the level of career maturity increased. Regarding social
cohesion, the level of exposing one’s North Korean background did not change,
the level of positive recognition of Korean life decreased, and discrimination
experience changed in more positive way. In other words, the North Korean
migrant youths’ career maturity and experiences of discrimination are improving,
whereas other sections are not. Thus, it can be inferred that the educational
growth and social cohesion of the North Korean migrant youths do not improved
consistently after their entrance into South Korea.
The changes in educational growth and social cohesion were displayed
differently according to some of the background characteristics. The change rates
of the educational growth differ according to different ages. This shows that the
tendency of intrinsic academic motivation variable of sub-factors was mainly
applied. In the higher age group, the drop in change rate of the two variables
was slight. Regarding the change rate in social cohesion, significant difference
was displayed according to the characteristics of North Korean migrant youths.
The group of those who have spent a long period in South Korea tended to show
an enhanced level of social cohesion, whereas the other group with a shorter
period tended to show the decreasing tendency. Regarding the sub-factors, the
change level of revealing one’s North Korean background was seen highly in
those who spent a longer period in South Korea and who were older.
Finally, as a result of analyzing the types of the relation between educational
growth and social cohesion, the first type, which was high in both criteria,
decreased, and the second type, with high educational growth and low social
cohesion, increased mostly. Furthermore, the third type, with both low
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educational growth and social cohesion, and the fourth type, with a low
educational growth and high social cohesion, showed a slight increase. It can be
inferred that the level of educational growth can affect its relation with social
cohesion. Especially, participants with extremely high or low educational growth
show deteriorated tendency in social cohesion. These results show that even if
North Korean migrant youths achieve a certain level of educational growth in
Korean society, the social cohesion level could be weakened.
Based on the analysis results above, the following implications can be
suggested. First, we focused on the point that the level of career maturity rises
as the levels of intrinsic academic or academic efficacy decreases in terms of
educational growth. Thus, active support for educational growth according to the
school levels is needed. Second, North Korean migrant youths still hesitate to
reveal their background even though the discrimination experiences decrease
after entering South Korea, and have less positive recognition about their lives in
Korea. In consideration, more active efforts for social cohesion are needed so
that they can maintain their identity and become a part of the Korean society in
addition to making efforts for decreasing prejudices and discrimination again
North Korean migrant youths. Third, the achievement of North Korean migrant
youths’ educational growth does not connect to social cohesion. Thus, to make
Korean society more cohered society, separate policy needs to be established
along with the policies focusing on the educational growth of individual North
Korean migrant youths.

▪ Major Dimensions of Lives of North Korean Migrant Youths by development
levels
The main dimensions of lives of four second-term North Korean youth panels
can be suggested overall as follows.
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The major dimensions of ‘study’ and ‘friends’ commonly appear in every panel.
However, the importance of them differs in between each panel and per case in
each panel. In the panels of third graders in middle school (first graders in high
school), “career paths” stands out as a crucial dimension in close relation to
“studying.” Learning Korean is specially stressed in the panels of sixth graders in
elementary school (first graders in middle school), and in the panels of alternative
school students, school dropouts, and high school graduates, the dimensions of
“friends” and “family” are included. Games, mobile phones, and online world
appear as important dimensions of life only for the panels of sixth graders in
elementary school (first graders in middle school) and third graders in middle
school (first graders in high school). “Identity” appears as an important dimension
to all panels except for the panel that attend alternative schools or dropped out
of school.
These core dimensions of North Korean migrant youths’ lives can be
categorized into four according to mutual relationships, “study and career path,”
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“friends and family,” “mobile phone/game/online world,” and “identity.” The
contents can be summarized according to four categories as below.

<Study and Career path>
The panels of sixth graders in elementary school (first graders in middle school),
study with a vague thought that they will be able to achieve anything if they
studied hard. However, as the panels of third graders of middle school (first
graders in high school) undergo trials and errors in the process of attending high
school, they realize studying will be closely linked to their social careers. Their
worries about career, together with studying, appear as an important dimension
of their lives. Worries about career specifically stand out in the panels of
alternative school students or high school graduates. The problem of career is
practically related to getting a job for the panels of higher-aged alternative school
students or high school graduates. Thus, career perceived as a more important
dimension than studying to them. For university students from the panels of high
school graduates, issues of employment preparation and studies are not
separated. As they realize that their GPA will directly link to their careers after
two to three years, their difficulty in following lectures leads to anxiety about
future careers. Even after employment, the participants still have worries about
their new careers, but it is relatively less prominent than those of university
students.
For the North Korean migrant youths in the panels of sixth graders in
elementary school grade (first graders in middle school) who used to speak
Chinese and entered South Korea a short time ago, learning Korean becomes
everything in their lives. As they have difficulties communicating within their
families and schools, those, who do not have opportunities to reach out to
supporting programs, expect that getting used to Korean language will solve their
entire problem including their studies. However, even for children who became
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fluent to everyday Korean language after three to four years of entrance, school
lessons are still hard to catch up with. For the panels of third graders in middle
school (first graders in high school) whose mother tongue is Chinese, learning
Korean does not stand out as a big problem. As they got used to daily Korean
language use, their difficulties with studies are recognized as an “academic
ability” problem rather than a “language” one.

<Friends and Family>
Although “Friends” are important for all panels, they are emphasized as the
most important dimension especially to the panels of third graders in middle
school (first graders in high school). For the panels of sixth graders in elementary
school (first graders in middle school) that need “someone to always pay attention
to them,” that someone can be their mothers, cousins or friends. However, for the
panels of third graders in middle school (first graders in high school) that
someone is narrowed down to friends, whom they can share their hearts with.
The panel meets other friends through existing friends and expands their scope
of friends.
The “peer culture” stands out in the panels of third graders in middle school
(first graders in high school), such as doing make-up and adornment for female
students, and playing games for male students. Female students share their
interests with friends through make-up, and male students get along with and
make friends through playing games.
Although the panels of high school graduates express that they have more
various types of friends compared to third graders in middle school (first graders
in high school), the scope of the friends they currently meet is quite limited.
Especially, the panels who are currently juniors in universities limit their
friendship to their girlfriends/boyfriends by dating them only on weekends to
spend more time on their studies.
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Despite its relatively low importance, “family” appears as a crucial dimension
of life for the panels of alternative school students or high school dropouts.
According to some cases, family can be understood as “people who believe in the
panel and make them grow up” or as themselves “comforting” their parents. After
high school graduation, there are cases where panel achieves financial
independence from their parents. However, even after becoming independent
from the family, they feel financially responsible for their families; thus, making
the dimension of family stand out.
For these panels family does not substitute for friends or vice versa. Family and
friends are mutually classified and they have parallel dimensions with different
meanings in their lives.

<Mobile Phones, Games, Online World>
Mobile phones, games and online world conspicuously become important
dimensions of life for panels of sixth graders in elementary school (first graders
in middle school) and third graders in middle school (first graders in high school).
For the panels, they are not just entertainment or places to escape. The panels
of sixth graders in elementary school (first graders in middle school) fill the
absence of “someone who always pay attention to them” with mobile phones and
games. For children who cannot find that “someone” in family or school, a mobile
phone is the only communication method to make them feel relieved. For panels
of third graders in middle school (first graders in high school), they are not only
the means of rest to make them forget about all the frustrations they undergo at
school but also the means to meet friends who become more important than their
families.
This dimension is shown to be relatively less important for panels of alternative
school students, school dropouts, and high school graduates. It can be understood
that mobile phones or games bear relatively less significance to this panel since
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they are in the situation of deciding their specific career paths or even
disconnecting from relationships for them.

<Identity>
Identity issues become an important dimension of life in all panels except for
the panels of alternative school students and school dropouts. Most panels do not
actively express their background issues, but the identity issues appear in the
stories of other various dimensions in different forms. Particularly, the identity
issues emerge most conspicuous among children with North Korean identity, who
recognize themselves as North Korea defectors.
For North Korean migrant youths, memories of their hometown are related to
games, food, study, family, friends and others. Although children used to talk
about where they are from without any problem at the early stage of entering
South Korea, they gradually recognize the way North Korea is perceived in South
Korea and they refuse to reveal their background. The panels of sixth graders in
elementary school (first graders in middle school) and third graders in middle
school (first graders in high school) try to hide their background as they enter an
advanced school.
What is notable is that most of the panels of alternative school students and
school dropouts, who experienced bullying in elementary school for their
background, meet friends who do not discriminate them on “backgrounds,” and
even frankly share their household situations to friends from the same
background at alternative schools. Also, their background is not an issue when
they meet new friends from a general school through their existing friends who
changed schools from the alternative one to a general one. However, once
graduating from alternative schools and entering a university, they are confronted
with the issue of revealing their background again.
In the cases of the graduated panels who have settled in South Korea over 10
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years, their North Korean background becomes an issue in different forms.
Although they see themselves as South Koreans, they are confused with the
duality of not being accepted as ones. In families, while they are requested to
stably settle down in the South Korean society, they are also negatively judged for
having changed as South Koreans, making them confused about their identity.
Among the panels of high school graduates, there was an exceptional case in
which the panel used the “North Korea background” as an asset to make a living.
On the contrary, there was another case where a panel, who consider self a South
Korean, is still judged with the North Korean background, and is made fun of for
being a North Korean defector at work.
These cases imply that the issues regarding their background still exist and they
merely shifted from schools to workplaces.

▪ Issues according to Differences in Subcategories
<Country of Birth>
Before the age of 19, having been born in North Korea or China does not
become a big issue. At this period, the type of language they use as mother
tongues matters much more than a birth country. China born-North Korean
migrant youths did not experience crossing the North Korea-China border, but
some of them experienced the process of defecting from North Korea such as
prison camps. In the early stage after entering South Korea, especially North
Korean migrant youths struggle to erase the features that reveal their
backgrounds, and they prefer to hide their North Korean background when they
enter an upper level school.
Unlike North Korea-born migrant youths who can attain South Korean
citizenship right after entering South Korea, China-born North Korean migrant
youths may keep their Chinese citizenship until they reach 19 years old and
choose their citizenship. Since special admissions and tuition support for
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university education are differentially applied to North Korea-born migrant
youths, the China-born North Korean migrant youths feel that they are being
discriminated. Particularly, this problem appears daily in alternative schools
which North Korea-born migrant youths and China-born North Korean migrant
youths attend together.

<Class>
In the aspects of study and career paths, differences by class become
remarkable as the participants advance into higher grades in school. There are
cases where the parents of panels of sixth graders in elementary school (first
graders in middle school) send their children to private academies by spending
private education expenses even in the status of absolute poverty. In such cases,
all of the mothers of the panels graduated from North Korean colleges. Among
the panels of third graders in middle school (first graders in high school), 50% of
them entered specialized high schools, and such tendency is linked to their wish
to earn money soon. A direct example which shows the influence of a family
background on study and career paths can be identified from the cases of the
panels of alternative school students. For example, two participants shared much
similarities such as attending alternative schools as they lived in a difficult
environment prior to entering South Korea and they had issues of lacking
education. However, because of having different household environments in South
Korea, one participant gave up on university entrance with no specific career
plans, whereas another participant’s parents expect their child to continue their
studies to a graduate school.

<Gender>
The gender differences in the North Korean migrant youths’ core dimensions
of life become distinctive in the panels of third graders of middle school (first
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grader of high school). In this panel, female students dress up and do make up,
and male students play online games to build and expand friendship. The
distinction is not clear between sexes in the other panels. However, there are
cases where mothers of North Korean migrant youths are willing to study and to
become members of society with jobs before being fosterers of their children.
Also, in the panels of high school graduates female students recognize a
patriarchal gender role as an issue, and male students feel uncomfortable about
women rights and feminism discussed in Korean society.

□ Discussion and Policy Proposal
According to the research result above, the meaning of the features in lives of
North Korean migrant youths in terms of their educational development and
social integration are as follows.
First, the perception of the North Korean migrant youths themselves that
studying is the best way for them is linked to the weight they give to their studies.
For the children who do not have clear reasons why they should live in South
Korea, and why study matters to them, studying does not mean much.
Second, the strategy of following Korean patterns of behavior does not secure
students’ educational growth. There are children who go to school and private
learning institutions from sixth graders in elementary school or first graders in
middle school following the current tendency of Korea Society. For them it is not
easy to anticipate self-confidence in learning, joy from learning new things,
power to overcome the future difficulties.
Third, in case of North Korean migrant youths whose mother-tongue was
Chinese, their problem with Korean language learning is covered by the problem
of learning ability. At high school level, it does not stand out that their academic
difficulties are caused by the accumulation of their low Korean language ability.
Fourth, it is necessary to respond carefully on the multi-dimensional demands
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of North Korean migrant youths. Students’ way of communication, styles of
expanding social relations, and career plans based on their own criteria should
not be assessed from the point of adults. Rather, these are needed to be
understood from children’s point of view, and directions of support are needed
to be developed. Fifth, frustration they experience while advancing to school of
higher grade could become their foundation for growth. Frustrations they
experience at different levels usually become opportunities for them to examine
themselves realistically. Sixth, in order to connect frustrations and difficulties to
potentials, supports from their surroundings are crucial. Seventh, the issue of
identity continuously emerges in their lives. For example, although North Korean
migrant youths try to hide their North Korea background in the early stage of
settlement, however, they experience confusion with dual identities after they
spend certain amount of time. Eighth, individual support for each North Korea
migrant youth may promote their educational development. However, it is not
always linked to social integration. Thus, it is required to make separate policy
specifically for social integration. Ninth, birth country and identity care not in a
same category, thus, differing level of support on North Korean migrant youths
by their birth country shows the limit of the selective welfare system. Tenth, it
is necessary to make education supports for North Korean migrant youths
considering the differences between subcategories, based on the fact that birth
country and identity are not in the same category, and aspects of lives may differ
by the background of parents. Eleventh, the issues of gender equality needs to be
considered in developing support policies for North Korean migrant youth, such
as conceiving mothers not only as fosters but also as members of society.
Based on the arguments above, this research proposes following policies.
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□ Establishment of the Framework for North Korean Migrant Youth Support
▪ Improving Level of Korean Society’s Social Integration
∙ Establish and implement policy to promote the image of North Korea as an ‘inhabited place.’ (Ministry
of Unification/ Ministry of Culture, Sports and Tourism/Ministry of Education)
∙ Need to modify the term “North Korean defected youths” into a neutral term such as “Youths with
a North Korean background.” (Ministry of Unification)
∙ Make ‘Understanding Students with North Korean Background’ as mandatory in-service teacher
training program. (Ministry of Education)
∙ Conduct social integration education for the general public. (Ministry of Culture, Sports and
Tourism/Ministry of Education)
▪ Setting Education Support Policies for North Korean Migrant Youth Based on the Long-term Policy to
Make Changes in Korean School Education
∙ Discarding the frame of education as a ‘social mobility ladder’, and resetting the role of schools.
(Ministry of Education, Metropolitan and Provincial Offices of Education, School)
∙ Restructuring the role of teachers from ‘teaching’ to ‘relationship building’. (Ministry of Education,
Metropolitan and Provincial Offices of Education, School)
∙ Develop and apply evaluation criteria for confirming the influence of the education support policy for
North Korean migrant youths on educational policy for general schools: Develop and apply evaluation
criteria for confirming the influence of the educational support programs for North Korean migrant
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youths on operation of general school (Ministry of Education)
∙ Promoting an educational support policy for North Korean migrant youth as an early stage of universal
welfare implementation. (Ministry of Education)

□ Support for North Korean Migrant Youth by Development Stage
▪ Elementary (lower grades in middle school) Students
∙ Reinforce village unit public caring system (Ministry of Education/Ministry of Health and Welfare/
Ministry of Gender Equality and Family)
▪ Middle and High School Students
∙ Including functions of support in early settlement stage as one of the roles of Hangyeore Middle and
High School. (Ministry of Unification/Ministry of Education)
∙ Establish and operate a pool of teachers who can support North Korean migrant youth’s career
education in a local level. (Metropolitan and Provincial Offices of Education)
∙ Improving quality levels for school career education and guidance.(School)
▪ University Students
∙ Expand the scope of university tuition support to third country-born students: set the final goal for
free tuition of university education, which is popularized in Korea. (Ministry of Education)
▪ Students who Dropped-out Schools.
∙ Establish a system to understand the actual status of North Korean migrant youths who does not
attend any schools. (Ministry of Justice, Ministry of Unification, Ministry of Gender Equality and
Family, Ministry of Education, etc.)
∙ Reinforce the support system for an at-risk North Korean migrant youth until age 24 (Ministry of
Unification, Ministry of Gender Equality and Family)
∙ Operate a remote communication elementary school. (Ministry of Education)
▪ All Students
∙ Reinforce overall supports for families. (Ministry of Unification/Ministry of Education

□ Support for North Korean Migrant Youth who Use Chinese as their Native Language
∙ Support Korean language learning by ability levels: From parallel support of everyday Korean and
Korean for learning purpose to focus on the latter. (Ministry of Education)
∙ Elaborate the diagnostic test of Korean language ability for early stage of entrance. (Ministry of
Education)
∙ Establish education environment to promote dual-language ability. (Ministry of Education)
∙ Support dual-language lecturers for accredited alternative schools. (Ministry of Education)

□ Key words: North Korean Migrant Youth, Longitudinal Study, Dimensions of
Lives, Educational Growth, Social Cohesion
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