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This study marks the second year report of the 4 year long qualitative
longitudinal study. This longitudinal study aim to comprehend the life of middle
school students and their development in the current society and timeframe (late
2010), and it was conducted as a 4 year long qualitative longitudinal study to
capture the dynamic and context of development of the subjects in details.
The cross-sectional perspective of this study was designed to encompass all
environments influential to development of middle school students- family, school,
neighborhood, and macroscopic social structure. Additionally, the longitudinal
design of the study aims to capture the socialization progress of the study subjects
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as time passes by via a life course approach, and the following questions were
used throughout the different time frames of the longitudinal study.
1) Characteristics as a middle school student
2) Characteristics of learning experience as a middle school student
3) Characteristics of the transition from a middle school to a high school
4) The effects of middle school experience on development throughout the
subsequent life
5) Disparities and reasons behind them among different classes and regions

To find answer to the above questions, the longitudinal study defines core topics
for each year and analyzes principal experiences and characteristics of each year
based on them. The first study year study reveals and identifies the development
environment of the study subjects, and the second-year studies the development
and social relationship throughout the first year. The third year is designed to
study development throughout the second year as well as ego and self-awareness,
and the fourth and final year examines career and development. Moreover, during
the fourth year of the study, we aim to combine results of each years’ study as
well as correlation between educational policies and the study subjects’ growth and
extract policy implications.
The primary topics of this report encompasses 1) characteristics of the 7th
graders life, 2) learning experience of the 7th graders, 3) features and impacts
of relationships to the middle school students and 4) how and why the
aforementioned aspects are different depending on neighborhoods. This qualitative
case study is based on interviews of 4 groups of students-which are defined as
below- representing different types of neighborhood. Each group was designed
to include at least 6 students, and total of 52 students, their parents as well as
24 teachers were interviewed.
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Group A: Students from schools in urban low-income neighborhoods
Group B: Students from schools in urban middle class neighborhoods
Group C: Students from schools in high-income neighborhoods
Group D: Students from schools in rural regions

Although the magnitude of importance differed among groups, all groups
considered home as the most conforming place. Group A students participated in
some of the housework and took care of their daily activities themselves whereas
Group B students exhibited high self-esteem from home based on support of their
parents which motivated their life beyond home. Under the wholehearted financial
and psychological support of their parents, Group C students revered their parents
as their role-models. Despite considering home as a place of safe haven, Group
D students gradually increased physical and psychological reliance on life beyond
home such as school and friends.
All groups considered a school as a place to meet friends and socialize, yet the
increased pressure regarding academic performance was identified as the key
difference between elementary and middle school life. Group A took a rather
relaxed position regarding school as if it were their second home. Students from
Group B perceived school as an outlet from the high expectation of their parents
and tight life routines derived from the expectation. Group C students, on the
other hand, regarded school as a place where they are evaluated and were very
conscious of their grades. Group D regarded school as a place of learning where
they gain variety of complex knowledge.
Online enjoyment, expansion of physical life boundary, and habitual use of
profane language were characteristics identified throughout all groups. Many of
the middle school students’ hobbies- watching movie, playing video games, listening
to music, chatting with friends and more-were completed via smartphones and
similar digital devices. Such digital activities are popular among teenagers for they

371

중학생의 성장과정 분석: 학교, 가정, 지역사회를 중심으로(Ⅱ)

are affordable and can be done within spare time. Furthermore, traveling beyond
their neighborhoods and visiting popular places they’ve seen online with friends
became a routine activity among the teenagers. Frequent and habitual usage of
cursive words among peers were also observed.
Each group showed different characteristics regarding tutoring which become
rather ubiquitous routine among middle school students. Group A students were
often tutored on not only academic subjects but also art, music, and physical
subjects. Group B students consider tutoring as an essential component for success
and often tutored on academic subjects such as English and Math. Group C also
regarded tutoring essential and searched for tutoring services that fit their needs
along various neighborhoods as if they were shopping. For Group D students the
main purpose of tutoring was to review and prepare them for the school work.
Relationships of the middle school students consist of 3 categories: relationship
with parents, peers, and teachers. In addition to the commonly found gratitude
to their parents, Group A students despite infrequent interventions by their
parents could plan their life. Similarly, Group B students, with high expectations
from their parents, exhibited high satisfaction of their parents and could mediate
opinion differences between them and their parents through conversations.
Students from Group C respect the socio-economic stature of their parents and
received specific and concrete advices and interventions from their parents. Group
D students gradually become more independent from their parents as they start
to evaluate their parents.
When viewed in perspective of desire fulfillment of children, the relationship
among the students and their parents also differed group by group. Group A
students’ relationships with their parents were between [A. Fulfillment] and [D.
Lethargy] whereas those of Group B students was close to [B. Negotiation].
Group C students’ relationship with their parents were between [B. Negotiation] and
[C. Repression], and those of group D students were close to [A. Fulfillment].
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Peer relation stands as a key component in deciding degree of life satisfaction
for middle school students. And, its impact on students became particularly
influential for 7th graders as those students were exposed to many extracurricular
activities which promote peer interactions. In the case of Group A, male students
were much inclined to hang out in “PC Bang” than other groups. The Group C
had higher proportion of students in a dating relationship than other groups. For
the case of the Group A and D, students maintained strict hierarchy between upper
and lower classmates. Students from the B middle school formed peer relations
based on activity groups, so they were sensitive to a ‘bullying’ group and to the
idea of which group they belonged to and how to maintain their groups. Since the
size of the middle schools of Group D is small, students felt comfort and stability
through

friendship

continued

since

elementary

school,

but

they

also,

simultaneously, experienced boredom from their narrow circle of friends.
Students were less interested in their relationship with school teachers than with
their peers or parents. However, a teacher was treated as someone who
represents an authoritative figure and influential to students in various perspectives
through daily interaction. A tutor on the other hand was considered more than
just a person who merely teaches, thus perceived more like an uncle, an aunt,
or an elderly from neighborhood. As we further delved into characteristics of each
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group, we found that students in the group A established comfortable relationship
with their teachers, who also considered their students innocent and tried to take
better care of them. While this was the case for the school teachers, students’
relationship with their tutors varied: some were very intimate, and some were
not. In the case of group B because students were confined to the idea of strict
“teacher to student” relationship, they treated teachers with respect rather than
intimacy. In contrast, they kept close relationship with their tutors, asking
questions and conversing individually with ease. C group students kept distance
with their teachers but tried to establish a certain level of intimacy with them due
to the fact teachers evaluate their grades. Although those students seemed to have
a close relationship with their tutors, they had tendency to think that their tutors
are replaceable when needs for different educational services arise. Lastly, group
D students respected teachers’ authority but kept remote distance with them.
However, those students formed a close relationship with their tutors, for they
considered tutors whom they have known for quite some time, due to the scarcity
of tutors in the district, as mentors.
Findings entailed by the above study are as followed. First, there were subtle
differences in the result among the studied groups, but they all shared the common
observation that the first year in the middle school is the transition phase from
balanced lifestyle to study focused life. Second, given the fact that objective of
education in middle schools is not clear while sharing similar education systems
with high schools, goals must be set to ensure that every student reaches a certain
education level required by the society. Third, current education system which
forces 7th grade students into the same educational environment despite their
differences in intelligence, physique, preference, mental age, and aptitude should
be reviewed for changes. Fourth, under reward and punishment system, students
were prone to act solely based on the system instead of behaving for their own
goods. Fifth, since schools, which provide adaptive education system to
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encompass changes in students, and tutors are affecting students in many
significant ways, both entities have to be evaluated on their potential impacts on
students and require continuous attention from societies. Sixth, middle school
students who become well aware of their preferences are exposed to opportunities
to meet peers with different preferences, opportunities which engender them to
understand the meaning of the relationship in depth. Moreover, through above
experience, students allow themselves to search for their specific interests and
learn how to interact and expand self-identities within the context of society.
Seventh, nationwide “free semester system” models were similar, but their
impacts on students upon implementation differed from school to school and from
student to student.
Policies that are suggested on the basis of three factors - [1] life in the first
year of middle school, [2] peer relations in middle school, and [3] distinctive
aspects of respective experimented group - are as followed.

1. From the perspective of [1],
A. To enhance practicality of education for the transitional phase from
elementary school to middle school
i. Orientations for middle schools have to be organized
ii. Education for the transitional phase should be enhanced.
B. To improve education quality,
i. With respect to “free semester system”,
1. Consistency of “free semester system” should be preserved as a whole.
2. The meaning of career exploration through “free semester system”
should be redefined.
3. “Free semester system” should consider distinct characteristic of
districts and schools.
4. When implementing “free semester system”, students should be
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encouraged to administer the system autonomously with peer networks.
5. The quality of “free semester system” experience must be improved.
ii. With respect to the school life and management,
1. Performance assessment should be designed to embrace distinct
characteristic of students.
2. Students’ autonomy under reward and punishment system should be
promoted.
3. Free time in schools must be extended.
4. Education systems such as “non-grade system” which provides
customized education for students with differing development level
should be promoted.
iii. Outside of school boundaries,
1. More opportunities for students to participate in local communities
should be accommodated
2. Communities’ roles to foster “free semester system” experience should
be expanded, and continuous interactions among those communities
have to be encouraged.
3. Education community must include schools as well as other relevant
education institutions in which students spend most of their time.
4. In conjunction with the home and community, schools create an
atmosphere that ensures that students have adequate sleep time and
regular meals.

2. From the perspective of [2],
A. To establish healthy peer relation,
i. Bullying culture and school violence must not be prolonged and tolerated
in advanced schools.
ii. Mutually caring environment for extracurricular activities must be
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established to prevent student from being ostracized.
iii. Teachers should approach intervening peer relationship with significant
considerations.
iv. Education to promote understanding of humans and human rights, such
as gender equality, should be improved.
B. To strengthen “teacher-student” relationship,
i. Teachers’ must establish better understanding of their students.
ii. 7th grade teachers should be instructed to become “obliging” educators.
C. To improve other types of relationships,
i. More opportunities for parents to understand their children in depth have
to be provided
ii. More social interactions involving all the age group must be accommodated.

3. From the perspective of [3],
A. Schools’ roles and education programs should take characteristic of
respective student into account
B. Schools and communities must cooperate to implement “after school caring
program” for students from low income families.
C. For remote commuting students, gender equality education should be
delivered in a cautious manner, and follow-up support as to merged
schools should be provided extensively.
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